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 Key features of a curriculum to promote physical literacy PP1
This short paper aims to address the issue of designing a pedagogical model for physical education that can foster physical literacy. This is in line with work that is being undertaken to devise pedagogical models concerned with Health-Based Physical Education, Sport Education and Games for Understanding. 
The paper draws from an article by Haerens et al, (to be published in Quest),  which sets out the rationale for the development of models-based practice.  They cite the work of Jewett, Bain and Ennis, and Metzler. 
An aspect of the work which I particularly endorse is the statement that a pedagogical-model is not confined to teachers in school but is relevant to all significant others, or practitioners, who are promoting physical activity. This is very much in line with my views of the way many can play a part in developing physical literacy. My proposals, therefore, are not restricted to the school context.  I recommend this article to you - it goes into considerably more detail of the concept of models-based practice than I have time to cover today. 
However I will use Metzler’s definition of a pedagogical model from this article as the springboard for my presentation.
Metzler describes a pedagogical-model as ‘a comprehensive and coherent plan for teaching that includes PP2
· a theoretical foundation PP3X 4
· a statement of intended learning outcomes 

· expectations for teacher and student behaviours 

· teachers’ content knowledge expertise

· developmentally appropriate and sequenced learning activities PP4X4
· unique task structures 

· measures of learning outcomes 

· mechanisms for measuring the faithful implementation of the model itself’
What I intend to do today is to open the debate, and set out some preliminary proposals that I feel are fundamental to a pedagogical model designed to foster physical literacy.

The first two of Metzler’s components, a theoretical foundation and a statement of intended learning outcomes are presented and discussed fully in Physical Literacy. Throughout the lifecourse. PP5X2
The theoretical foundations lie in existentialism and phenomenology together with the commitment to monism and the significance of the embodiment-as-lived. 
The statement of intended learning outcomes is encapsulated in the short and extended definitions of a physically literate individual. 
The short definition is:- PP6 As appropriate to each individual’s endowment, Physical Literacy can be described as the motivation, confidence, physical competence, knowledge and understanding to maintain physical activity throughout the lifecourse.

This needs to be understood in terms of each individual being on his or her own personal journey, which is commensurate with, or apposite to, their endowment.  In this context the specific nature and development of an individual’s physical literacy cannot be judged against pre-ordained benchmarks, rather judgement is made in respect of the individual’s progress across all the attributes.
The third element of Metzler’s list refers to 
· expectations for teacher and student behaviours PP7
This is a key element of the pedagogical model, in the context of the intended learning outcomes of physical literacy, starting as they do with motivation and confidence. 
Teacher behaviours  PP8
A pedagogical model designed to promote physical literacy importantly requires an appropriate ambience in all sessions. 
This has four fundamental characteristics that are significantly in the hands of the teacher to establish. To foster motivation and confidence the teacher needs to show/use/encourage:- PP9X4
Respect for the individual

Recognition of effort, progress and achievement

Assessment for learning

Empowerment of learners to take responsibility for their own learning

Respect for the individual

The teacher’s behaviour should, above all, show respect for the learners. The promotion of physical literacy is founded on the acceptance of each individual as an holistic being with unique potential. 
Each individual should be viewed as a whole, a unique person with particular characteristics and potential. Each individual should be acknowledged as of value. Each is worthy of support, attention and guidance.  

The respect shown to each learner by the teacher should be reflected in all interaction between the learner and the teacher. This compassionate understanding and acceptance has the potential to establish confidence in the physical education context and promote motivation.
We know that physical education requires learners to display, very publicly, more of an aspect of their personhood, their physicality, than is normally the case. 
The embodied dimension is an integral and highly significant aspect of the nature of all humans, and some young people can feel particularly sensitive about this aspect of themselves and all too easily feel embarrassed or ashamed of their embodiment. 
Any criticism of the embodied dimension can be read as a criticism of themselves - for both boys and girls. Great care needs to be taken to show that each is accepted as they are and to build appropriately from this starting point. Again we know that presentation of self is highly significant to young people particularly at the secondary stage and this needs to be borne in mind when deciding on the venue and the dress for physical activity. 
In the context of respect for persons, listening to the learners’ voices demonstrates the teacher’s real interest in the experiences of young people. Acting, as appropriate, on their views is a clear indication that the learners are seen as having a contribution to make to decisions relating to the learning/teaching in lessons. 

Recognition of effort, progress and achievement

All learners should be confident that physical education is a context in which they can make progress and succeed, in respect of their own physical literacy journey.

There should be an optimistic and positive ambience to sessions.  All learners should leave the lesson with a ‘CAN DO’ attitude to physical activity. They should experience satisfaction and pleasure in the progress they have made, however small, and look forward to the next session. 
This ambience can be engendered by the teacher being encouraging and supportive. The teacher should know each individual and uses his/her name. As far as possible there should be dialogue, however short, with each learner, each lesson. No-one should feel neglected. 
Effort and progress need to be acknowledged as much as achievement. This enthusiastic appreciation of learners’ work does not mean that the teacher has low expectations and is easily satisfied. On the contrary the teacher should have high expectations, challenge all, setting realistic goals and demanding application from every learner. Teaching to foster physical literacy is not a soft option for learners. Praise should be earned. 

Assessment for learning follows naturally from these comments
This form of assessment should be adopted at all times with 
· recognition of effort and progress, as appropriate 
· an identification of the next goal 
· advice on how this goal can be achieved 
Feedback should display appreciation, understanding and empathy. Criticism should be avoided where possible, with any necessary reprimands focusing on the performance not the person. 
With the embodied dimension being such a significant aspect of personhood, negative comment on learners’ abilities or progress can lower self perception, self confidence and self esteem. Nurturing of this triad of self assessment is absolutely critical to the promotion of physical literacy, having at its heart confidence and motivation.

Empowering learners to take responsibility for their own learning

With a goal of physical literacy being that physical activity becomes a lifetime habit, learners should be given increasing opportunities to take responsibility for their own learning. They should be supported in being realistic in their self assessment and in the acknowledgement of strengths, and areas that need to be developed. They need to be able to self assess and be intrinsically motivated to work in sessions to make progress. 
When learners complete compulsory schooling/education they need to be able to make informed decisions about the physical activity regimes they adopt. This points to the need to use strategies that involve independent learning in physical education, with the reliance on the teacher being decreased.

Turning to Student or learner behaviours there are two sides to this area, both have been alluded to above. PP10
Firstly in regard to respect for persons. PP11(X3)
The respect shown to each learner by the teacher should be reflected in all interaction between learners. 
A compassionate understanding and acceptance should permeate all ways that learners relate to each other: before, during and after the session. Learners should be encouraged to show empathy and appreciation of the efforts of their peers. We know that peer support is key in the fostering of motivation and confidence.
Secondly in respect of realistic self assessment and taking responsibility for their own learning.PP11 X2
Where learners are confident that their efforts will be acknowledged and progress in their movement competence will be recognized, 
they should be happy to
· apply themselves to the task at hand
· persevere in their efforts

· be realistic of their potential.
· be forthcoming with questions to the teacher 
· be comfortable to engage in discussion 
In addition they should respond positively to encouragement and information to further their involvement in physical activity in the extended curriculum and/or beyond the school. 

While I have argued that HOW teaching is conducted is a central element of a pedagogical model for fostering physical literacy, it goes without saying that these recommendations are hollow without selection of appropriate material. This then moves us on to the next three elements on Metzler’s list. These are:- PP12 X3
· teachers’ content knowledge expertise

· developmentally appropriate and sequenced learning activities 

· unique task structures 

The prime consideration here is the objective that all learners should grow in physical competence as they experience a range of activity settings, this last enabling them to make informed choices for physical activity involvement beyond the curriculum. 

Teachers’ content knowledge expertise
The first requirement PP14 (1) for the teacher is a comprehensive knowledge and understanding of the nature and constituents of human movement. Physical competence is the progressive ability to capitalize on our embodied potential. In a loose sense of the word, movement is the ‘language’ of physical competence. Learners must be able to use this ‘language’ with awareness, fluency and confidence, to make progress on their physical literacy journey. 
Staying with the ‘language’ metaphor, I sometimes feel we teach poetry, and study, for example, Shakespeare before familiarizing our learners with words, sentences and paragraphs.  – if you understand what I am saying. That is we teach for example games  before learners have experience and understanding of fundamental aspects of movement. 
Teachers must be confident in their knowledge of the language of movement. 
They need to know of the nature of movement patterns PP14 (2) – seen to be the building blocks of movement activity. Movement patterns emerge as part of the maturation process and are developed in the early years through a variety of play situations, both free and semi-structured. 
It is suggested that patterns can be located in categories such as locomotion, flight, manipulation and projection. As the learner develops, these patterns have the potential to be well established, refined and made more specific.
For example, patterns in the projection category become established as the generic movements involved in sending. Sending patterns become refined into throwing, bowling and shooting. These refined patterns become specific, when they are further developed in an activity context, such as bowling in rounders or cricket or in athletics in the disciplines of javelin and discus. 
The progress of movement patterns from general through refined to specific, depend on the development of movement capacities such as co-ordination, balance, use of power and precision. Teachers need a sound understanding of movement patterns and movement capacities. PP14 (3)
The second requirement of teachers content knowledge expertise relates to the activities in the context of which movement patterns are deployed and honed. It is suggested that activities can be grouped in Movement Forms, being PP15
· Adventure
· Aesthetic and Expressive

· Athletic
· Competitive
· Fitness and Health  
· Interactional/Relational.
Each Form poses different movement pattern challenges, is set in a particular context or environment and offers the potential of rewarding involvement in respect of a range of motives for participation. This is explained more fully in the book.  
In order for physical literacy to be furthered, as described in the attributes, individuals should be able to interact effectively in and with a wide variety of environments. Movement Forms provide this breadth of experience and challenge. The contexts in which individuals can respond and thrive is increased. 
Edelman PP16 has a lovely way to describe that part of the world we each  inhabit -  the extent of the world which gives meaning and opportunities in our lives. He calls it our personal econiche. 
Experience of the range of Forms enlarges our econiche.
Teachers therefore need a thorough knowledge of the nature of Movement Forms and a very good working knowledge of examples from across all Forms.

Third area PP17 1 AND 2 of content knowledge expertise relates to the understanding of the effect of exercise on body systems and the appreciation of the value of this information in preparing learners to make lifelong choices in respect of physical activity habits. Teachers also need to be fully aware that involvement in physical activity throughout the lifecourse has the potential to enhance the quality of life. Both these areas of understanding need to be shared with the learners. 
I shall look at Metzler’s next two elements together PP 18
· developmentally appropriate and sequenced learning activities 

· unique task structures 

These elements are critical if motivation and confidence are to be fostered in respect of becoming more proficient in respect of using movement patterns and applying these effectively in activity settings.
Two important aspects of a pedagogical model to promote physical literacy are 
Firstly PP19 that work set is differentiated, through task, outcome or teaching approach, in some or most episodes of the lesson. Tasks must be appropriate for the individual. They must be achievable, but at the same time demand application and practice. Individualized learning is a regular feature in learning and teaching. 
The concept of mastery learning where the learning outcome for each learner is to reach a particular goal, rather than to reach a pre-specified class-wide standard, would seem to be the most likely to offer success, and promote motivation and confidence.

Secondly PP20 that sufficient time is given to work on an activity to enable real progress to take place. 
Brief intermittent experiences of activities seldom succeed in establishing long term motivation and confidence, and can often stall any development of physical literacy. 
I would advocate that in the approximate 450 hours, in England, that a learner has in secondary school curriculum physical education, an equal amount of time should be given to experience in each Movement Form. A minimum of two activities from each Movement Form should be experienced. Wider experience in a range of activities for all, NOT just the most able, should be available in the extended curriculum or extra-curricular time.

Metzler’s final components of a pedagogical model are –  PP21
· measures of learning outcomes 

· mechanisms for measuring the faithful implementation of the model itself

In the context of Physical Literacy measures of learning outcomes need to be understood in terms of charting each individual’s progress on their personal physical literacy journey. Ipsative assessment should be used.
Age related benchmarks are not directly applicable except in the sense that they set out a ‘ladder’ of progress.

Referring to the attributes of physical literacy measures of learning outcomes should address PP22
· Motivation and confidence/self esteem

· Movement competence in terms of movement patterns and movement capacities

· Effective participation in physical activities in different environments
· Effective interaction with others

· Ability to work independently, be creative and set own goals

· Knowledge of the effect of exercise on body systems

· Appreciation of the value of physical activity as enhancing the quality of life

Descriptors should be created for each area to exemplify a ladder of achievement against which an individual’s progress can be recorded.

It may not be possible to assess all the above every term or year, but all should be assessed periodically using a variety of means. 
It is suggested that learners should be involved in this exercise, both because affective elements of physical literacy such as motivation and self esteem will involve gathering the views of learners and because realistic self assessment and setting own goals is an important element of being physically literate.

· mechanisms for measuring the faithful implementation of the model itself PP23
This is an area that is critically important. Unless we can show that a particular pedagogical model of physical education is effective in fostering physical literacy, we shall be unable to make evidence based recommendations for its implementation.

Using the model sketched out above, devising mechanisms to measure the implementation of the model should not be difficult. 
More difficult is the first - the development of measuring the learning outcomes to demonstrate progress in personal learning journeys.  Until we can unequivocally identify outcomes and match these with the means by which this is achieved, we are in no position to feel wholly confident in any proposed pedagogical model.

I firmly believe that both these challenges can be met, and that in time there will be no doubt about the nature of the context in which every learner can make progress on their physical literacy journey.
PP24

As the model is worked on and takes shape, the fundamental principle that should underpin its development is the  goal to provide 
….             every opportunity for each learner to make progress in his/her physical literacy journey.
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